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ABSTRACT 

 

Listening plays a crucial role in daily communication as a fundamental English 

skill. Obviously, in listening lessons, academic listening tasks necessitate students 

to employ practical and efficient listening strategies to enhance their listening 

competency. Using note-taking techniques to promote students’ listening ability 

has been paid much attention these days. There has been some research conducted 

in this field dealing with students’ views or teachers’ views on the effectiveness 

of this listening technique. However, there have been few studies on how teachers 

perceive and how students experience note-taking techniques, especially at tertiary 

level in Vietnam. In order to occupy this research space, this study explores 

teachers’ perceptions and students’ perceptions of note-taking techniques in a 

Vietnamese higher education context. With the aim of exploring teachers’ and 

students’ perspectives of note-taking techniques in listening classes, this mix-

method research was conducted in a public university in Vietnam with four 

English as foreign language (EFL) teachers and 100 second- year English major 

students as the research participants. Data were collected from semi-structured 

interviews with EFL teachers and survey questionnaires with second-year English 

major students. Findings show strong support of both teachers and students for 

this listening technique as it could facilitate students to remember and understand 

the information of the listening texts better, thus developing students’ listening 

ability. Research results also explore the challenges of note-taking technique that 

might affect the effectiveness of note-taking technique in listening tasks. 

Understanding the difficulties and the underpinning reasons may potentially 



 

xii 

 

 

improve the effectiveness of note-taking techniques and thus improving students’ 

listening proficiency.
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CHAPTER 1: INTRODUCTION 

1.1. Rationale for the study 

As a comprehension skill, listening constitutes a pivotal yet often 

underestimated facet of language proficiency. The ability to comprehend spoken 

language is integral not only to academic achievements but also to effective 

communication in a broader context. Learning listening skills is crucial for 

effective communication, language acquisition, academic success, and personal 

growth. Listening is “a bridge to learn a language” (Nation & Jonathan, 2009, 

p.38). It enhances critical thinking, fosters empathy, and is indispensable in both 

professional and personal interactions. Listening is a complex process of 

interpretation in which listeners compare what they hear with their existing 

knowledge (Rost, 2002). During the act of listening, learners acquire knowledge 

and subsequently retrieve it from memory as needed. Listening is not solely about 

acquiring spoken language. Instead, it is a complex cognitive process in which 

learners rely on their linguistic and non-linguistic knowledge to comprehend the 

intended meaning of the communication. It is essential for learners to acquire 

fundamental language knowledge, including grammar, vocabulary, pronunciation, 

and other linguistic elements. Obviously, if the learners do not understand the 

input relevantly, their learning outcomes cannot be developed. Note-taking is one 

of various listening techniques which are applied to address this issue. 

Note-taking is an advantageous technique that enables learners to document 

significant knowledge for future use. Various advantages of note-taking in the 

process have been confirmed as it helped learners to enhance their listening 
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comprehension, assists them to develop their listening competence and learning 

motivation as well. “A good reason to take notes is that you can never re-listen to 

speech or a presentation” (Hayati, 2009 p.101). In other words, note-taking is used 

“to avoid the absence of content information” (Khair, 2018 p.57). Note-taking is 

regarded as a crucial skill for pursuing academic education. However, the act of 

taking notes while listening is a significant challenge for English learners as it has 

the potential to divert students' attention from the listening process and 

necessitates the completion of additional tasks. 

Along with the importance and necessity of note-taking techniques in 

listening comprehension, it is worth exploring teachers’ and students’ perceptions 

toward note-taking techniques and how these influence the effectiveness of note-

taking techniques implementation in listening classrooms. Understanding how 

teachers and students perceive note-taking techniques is of great importance to 

enhance teaching and learning quality, especially promote learners’ listening 

competency. Several studies have examined the perceptions of teachers and 

students in ESL and EFL situations regarding note-taking strategies, however, 

limited research on this topic has been conducted in the context of teaching and 

learning English in Vietnam, especially in Vietnamese higher education. By 

gathering insights from both lecturers and students regarding their perspectives, 

this study seeks to bridge the pedagogical gap that often exists in listening 

instruction and provide educators with evidence-based insights that can inform 

and enhance their teaching practices. Ultimately, through its exploration of note-

taking techniques to enhance listening skills, the purpose of this project is to 

advance the broader discourse on language pedagogy, offering a comprehensive 
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understanding of how best to nurture this critical aspect of language acquisition 

and facilitate students' holistic linguistic development. 

. 

1.2. Aims and objectives of the study 

The primary aim of this thesis is to comprehensively explore and analyze 

note-taking techniques to enhance the listening skills of second-year English 

major students at Hanoi University of Industry. By investigating both teacher and 

student perspectives, experiences and expectations of this listening technique, this 

study seeks to provide a deep understanding of effective pedagogical approaches 

for improving listening proficiency, contributing to the advancement of language 

education strategies. 

This overall aim was specified into the following objectives: 

(1) To explore EFL teachers’ perceptions towards the use of note-taking 

techniques in listening classes. 

(2) To explore second-year English major students’ perceptions towards 

the use of note-taking techniques in listening classes. 

 

1.3. Research questions 

In an attempt to achieve the aims and objectives of the study stated above, 

the following research questions are addressed: 

(1) What are teachers’ perspectives towards note-taking techniques in the 

improvement of students’ listening skills? 

(2) What are students’ perspectives towards note-taking techniques in 

listening classes? 
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Table 1.1. Data collection instruments correspond with two research 

questions 

Research questions 

Data 

collection 

methods 

Data 

sources 
Research purposes 

1. What are teachers’ 

perspectives towards 

note-taking techniques in 

the improvement of 

students’ listening skills? 

- Interviews Teachers 

Examine teachers' 

viewpoints about note-

taking techniques in 

listening classes 

2. What are students’ 

perspectives towards 

note-taking techniques in 

listening classes? 

- Questionnaire Students 

Examine students' 

viewpoints about note-

taking techniques in 

listening classes 

  

1.4. Scope of the study 

 This study aims to explore the effectiveness of note-taking techniques as 

well as the challenges when using this listening technique in listening classes. 

More specifically, it investigates the EFL teachers’ and second – year English 

major students’ perceptions at HAUI. The scope focuses on an in-depth analysis 

of how teacher and student perceive note-taking techniques that shape its 

effectiveness as a pedagogical strategy. Teacher interviews, and student survey 

questionnaires provide insights into beliefs, and experiences related to note-taking 

for listening proficiency development. 
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1.5. Significance of the study 

 This study was carried out to examine teacher’s and student’s perceptions 

of note-taking techniques, which is a key role in promoting the effectiveness of 

applying these techniques for developing students’ listening skills. 

Note-taking is regarded as a learning strategy which is essential to facilitate 

active listening, organize key information, and aid recall and application of 

concepts from aural input (Piolat et al., 2005). However, research indicates that 

note-taking practices are often not explicitly taught or optimized, resulting in 

passive and ineffective note-taking approaches among students (Boch & Piolat, 

2005). This study will help identify specific note-taking techniques utilized in 

listening classes. The findings can guide improvements in instructional 

methodology to better equip students with active note-taking strategies aligned 

with listening comprehension objectives. 

An in-depth understanding of teachers’ and students’ attitudes and 

experiences is vital, as these are strong determinants of the successful adoption of 

new pedagogical techniques (Zohrabi, 2013). This study will gather insights into 

how teachers currently incorporate note-taking, their views on challenges and 

benefits, and their receptiveness to enhancing note-taking instruction. Capturing 

student perspectives is crucial for determining gaps between their actual versus 

perceived note-taking abilities, their specific difficulties with lecture note-taking, 

and their openness to developing stronger note-taking competency. 

By examining note-taking through the lens of key participants, this study 

aims to explore useful ways to enhance listening pedagogy. Providing students 

with active note-taking strategies has been believed to improve content learning 

and recall from lectures across academic disciplines (Austin et al., 2002). It is 
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highly beneficial to enhance evidence-based note-taking strategies tailored 

specifically for English as a Second Language (ESL) listening environments. 

Note-taking is acknowledged as a crucial practice that contributes to improving 

learning within educational settings. The significance of notes lies in their role in 

recalling information heard or observed, and they also facilitate reflection 

afterward, as emphasized by Nguyen (2006). This optimization aims to elevate 

comprehension and facilitate effective learning. As classrooms increasingly 

combine sounds and multimedia materials, systematic note-taking techniques 

become even more crucial for students to thoroughly process and retain spoken 

input (Carrell, 2007). With strong listening skills critical for second language 

mastery, this research aims to make substantive contributions to enhancing 

English major students and non-English major students listening outcomes. 
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CHAPTER 2: LITERATURE REVIEW  

This chapter presents a review on related literature. It firstly reviews the 

definitions of listening skills, which is followed by the importance of English 

listening skills, its difficulties and challenges learners face when learning English 

listening skills. It will also provide definitions of note-taking techniques, and a 

description of the role of note-taking techniques. Moreover, the relationship 

between note-taking techniques and listening comprehension will be presented. 

Finally, previous studies of note-taking techniques will be reviewed. 

2.1. English listening skills 

2.1.1. Definition of listening skills 

Listening comprehension has been defined by various researchers. 

According to Buck (2001), "listening comprehension involves actively 

constructing meaning by applying knowledge to the incoming sound," which 

encompasses "a variety of knowledge types: linguistic and non-linguistic." (p.31). 

He suggested that message comprehension is potentially affected by a wide range 

of factors, for example, characteristics of the speaker, situation, or listener. 

Listening is regarded as the process of making an effort to gain construct meaning 

from and reply to spoken and/or nonverbal messages (Downs, 2008, p.1). 

Vandergrift (2002) considered listening skill is “a complex, active process in 

which the listener must discriminate between sounds, understand vocabulary and 

grammatical structures, interpret stress and intonation, retain and interpret it 

within the immediate as well as the larger socio-cultural context of the utterance” 

(p.168). 
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Divergent perspectives exist concerning the nature of listening 

comprehension. Anderson and Lynch (1988) highlighted two influential 

viewpoints: the international view and the alternative view. The traditional view 

perceived the listener as a passive recorder, likening the listener's role to that of a 

tape-recorder, simply recording and storing auditory content. Anderson and Lynch 

(1988) criticized this perspective as inadequate and inappropriate, asserting that it 

lacked validity. In contrast, the alternative view depicted the listener as an active 

model constructor. In this capacity, the listener could blend new information with 

their prior knowledge and experiences to achieve comprehensive understanding of 

the heard content. Idea of Anderson and Lynch (1988) study aligned with this 

perspective, emphasizing the dynamic interpretation and amalgamation of 

incoming information with existing knowledge and experience. 

The process of listening comprehension comprises three sequential steps: 

reception, attention, and comprehension. Subsequently, comprehension might be 

followed by response and retention, where listeners either react immediately or 

retain the message for later response (Wolvin and Coakly, 1985). Listening is not 

a solitary skill; it encompasses various elements and constitutes a multifaceted 

process that involves interactions among listeners, speakers, and spoken content. 

Rost (1991) categorized listening into two aspects: component skills and listener 

actions. Listener actions include a set of strategies employed to comprehend 

messages, involving decisions about the context, key terms, and units of meaning. 

Listening comprehension holds significant relevance in foreign language 

learning. Listening is beneficial in the language classes because it provides 

learners with input. Learners cannot make progress if they do not understand the 

input at a relevant level (Rost, 1991). For effective participation in communicative 



9 

 

 

activities, the ability to absorb information through listening is imperative. As 

listening is pivotal for comprehending spoken messages, the instruction of 

listening cannot be neglected within English teaching. 

2.1.2. Difficulties and challenges learners face when learning English listening 

skills 

2.1.2.1. Problems in listening classes 

 Numerous studies highlight various issues within the listening classroom. 

One of the most persistent and daunting issues is the encounter with unfamiliar 

English sounds that do not exist in the learners' native languages. Additionally, 

grasping intonation and stress patterns poses difficulties, exacerbated by the 

limited attention these aspects often receive in teaching and learning contexts. Ur 

(2007) points out various significant obstacles that require extensive practice in 

listening, such as recognizing unfamiliar sounds, grasping intonation and stress 

patterns, dealing with redundancy and background noise, predicting outcomes, 

understanding informal vocabulary, managing weariness, interpreting varied 

accents, and making use of visual and auditory cues in the environment. 

Underwood (1989) similarly mentions common trouble students confront 

during listening exercises, including the speed of delivery, the inability to repeat 

words, limited vocabulary, difficulty following transitional signals, lack of 

circumstantial knowledge, concentration challenges, and the habit of trying to 

understand every word heard. These circumstances invariably lead to 

understanding difficulties. Furthermore, Hayati and Jalilifar (2009) highlight 

another common issue listeners face—the rapid fading of the content they have 

just heard. 
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Rixon (1986) notes that challenges in listening process may occur because 

spoken words do not for reflection and meditation as written words do. Many 

language learners find they can initially understand the speakers easily but struggle 

to recall what was said afterward. Consequently, the issue of retention in listening 

comprehension deserves significant attention (Hayati & Jalilifar, 2009). 

One potential solution to these challenges lies in introducing learners to a 

range of activities that follow a listening exercise, such as note-taking, which will 

be discussed in detail later in this paper. In a study exploring perceptions of Arabic 

learners regarding their difficulties in comprehending spoken English, several 

factors were identified as sources of these difficulties, including the inefficient 

utilization of listening techniques, the complexity of the listening text, the 

speaker's characteristics, the listening tasks and activities, the message itself, and 

listeners' attitudes. Students often cited substandard classroom conditions, the 

absence of visual assistance, unfamiliar language, unclear pronunciation, speech 

rate, uninteresting topics, and exposure to lengthy texts as their primary listening 

problems (Hasan, 2000). 

Similarly, Graham (2006) explored learners' views on listening 

comprehension difficulties and their attitudes towards the reasons for their 

progress. The study involved French language learners in high school as a foreign 

language and gathered data through questionnaires and interviews. Learners 

reported challenges in dealing with the spoken text, hearing and understanding 

individual words, and keeping pace with the speaker, especially concerning the 

language employed and the delivery pace. These challenges were often beyond the 

learners' control, leading to an incomplete understanding of the text. Many 
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students blamed their difficulties on their poor listening skills and ignorance of 

useful listening techniques. 

A recent study focusing specifically on listening comprehension challenges 

among Saudi students in English listening classrooms, carried out by Hamouda 

(2013), identified a range of challenges. These included difficulties related to 

accents, pronunciation, speech speed, limited vocabulary, varying speaker accents, 

poor concentration, anxiety, and subpar recording quality. Additionally, 

distractions both inside and outside the classroom, along with the inclination to 

grasp every detail of the listening text, contributed significantly to learners' 

listening difficulties (Lee, 1986). 

2.1.2.2. Challenges of teaching and learning listening skill 

Teaching listening has posed considerable challenges for language 

instructors, primarily due to several factors. Some proponents believed that 

language learners would naturally develop their listening skills by attending the 

instructor's lecture during structured academic sessions. (Yildirim & Yildirim, 

2016). 

Another challenge stems from the limitations of traditional teaching 

materials for language instruction, which include both authentic and inauthentic 

materials. Authentic materials are designed for native users in their original, 

unaltered form, while inauthentic materials, as defined by Field (2008), are created 

specifically for ESL/EFL purposes, targeting learners as the intended audience and 

adapting the language for an L2 audience. These materials are often referred to as 

"purpose-written materials," scripted and graded to suit specific learner levels. The 

lack of essential teaching materials presents a substantial barrier to effective 

listening skills instruction. 
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Furthermore, many university students struggle to understand and retain 

information presented during lectures. The act of attending a lecture is markedly 

distinct from the act of engaging in everyday conversational listening. In lectures, 

students are required to possess specific background knowledge, and they must 

adapt to different turn-taking conventions, as interaction in lectures primarily 

occurs through questions posed by the lecturer. Personal factors can also hinder 

students from asking questions when given the opportunity, further limiting 

interaction during lectures. 

Moreover, even proficient listeners may struggle with comprehending what 

they have heard. Therefore, exploring listening problems becomes essential in 

aiding students' comprehension and improving listening comprehension skills. 

This understanding of the inherent challenges of listening underscores the 

importance of adopting strategies to enhance listening skills, especially among 

second language learners who often encounter these obstacles unnoticed, leading 

to infrequent successful listening experiences. 

2.2. Note-taking techniques 

2.2.1. Definitions of note-taking techniques 

Note-taking is an important learning skill that allows recording and 

synthesizing information from various sources such as lectures, textbooks, or 

situations requiring knowledge retention for future reference. There are different 

definitions of note-taking techniques, emphasizing different aspects and purposes 

of note-taking. 

Note-taking is “a process that necessitates cognitive processing; it is 

composed of several steps; that is, listening, comprehension, analysis, selection 
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and writing in the form of notes” (Ozbay, 2005, p.88). Note-taking is a useful 

technique in situations where information is being shared and can assist in 

documenting information, facilitating reflection (Van der Meer, 2012) and 

recalling information (Boch & Piolat, 2005; Hayati & Jalilifar, 2009; Clark et al., 

2014). Note-taking involves three steps: understanding spoken information, 

recognizing important details, and documenting that information (Piolat et al. 

2005). Specifically, they show a thorough characterization of note-taking, 

describing it involves generating brief summaries of source material through the 

process of taking notes while also actively listening, learning, or observing. These 

notes play a crucial role in collecting information from different sources like 

lectures, books, or other scenarios necessitating the retention of knowledge for 

future reference. Note-taking, being a multipurpose practice, is applied for a wide 

range of objectives, yet it requires varying skill sets depending on the particular 

context nearby. 

Kiewra (1989) describes note-taking as the process of recording critical 

information from a lecture or text in a systematic way to aid learning and retention. 

Effective note-taking requires the ability to determine important ideas, condense 

and summarize key points, and organize notes in a meaningful structure. Strategies 

like using abbreviations, spatial organization, and visual cues can optimize note-

taking for review and studying. 

Titsworth and Kiewra (2004) characterize note-taking as an active 

knowledge construction process where students select relevant information from 

a lecture or text and transform it into their own words and structure. This encoding 

process facilitates the development of external storage and connections that can 

aid understanding, recall, and future application of the content. The authors 
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emphasize how note-taking goes beyond verbatim recording to integrate and 

synthesize ideas. 

2.2.2. Types of note-taking techniques 

Several authors have explored various methods of note-taking techniques. 

According to research by Gur et al. (2013), note-taking strategies can be 

categorized as follows: 

1. Compiling an abbreviation catalog: Simplifying note-taking with 

acronyms and symbols accelerates information recording. For instance, 

substituting "w/" for "with," "" for "therefore," and "->" for "leads to." 

2. Implementing the Cornell Method: This method involves dividing note 

paper into three sections: a small left column for cues, a larger right part for notes, 

and a bottom portion for summarizing key ideas post-lecture. 

3. Utilizing mind mapping: Constructing visual representations of idea 

relationships through connecting primary concepts with branches facilitates 

comprehension and aids memory recall. 

  4. Crafting succinct summaries: Active engagement through crafting 

concise summaries of main ideas in sentence form fosters learning and 

understanding of the subject matter. 

  5. Emphasizing selective noting: Prioritizing major points, illustrative 

details, and instances over verbatim transcription mitigates information overload 

and enhances note quality. 

  6. Identifying linguistic signposts: Attentively noting linguistic cues such 

as "firstly," "in conclusion," or "on the other hand" assists in tracking shifts in 

thought and organizing notes effectively. 
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  7. Regular review and rewriting: Consistently reviewing and rewriting 

notes reinforces understanding and aids memory consolidation, particularly when 

rewriting notes in one's own words. 

Furthermore, students can learn to utilize the Cornell note-taking system, a 

method developed to enhance note organization for students at Cornell University, 

as described by Pauk (2011). Widely adopted across the United States, this system 

comprises six steps: 

1. Record: Capture facts and ideas in a concise manner, utilizing telegraphic 

sentences or key words in a designated column without worrying about 

grammatical correctness. 

2. Reduce (or Question): After the lecture, condense important information 

into key words or phrases, or formulate questions based on the material. 

These cues aid memory recall during review sessions. 

3. Recite: Vocalize the information in your own words, which reinforces 

understanding and aids retention. Cover up detailed notes and rely on cues 

for recitation. 

4. Reflect: Ponder on the learned material, relating it to existing knowledge 

and considering its significance and application. 

5. Recapitulate: Summarize main points in your own words at the bottom of 

the notes, integrating the information for better retention. 

6. Review: Regularly revisit and recite notes to solidify memory retention, 

avoiding mere re-reading until information is firmly grasped. Aim for 

nightly or weekly review sessions. 

 

2.2.3. Role and challenges of note-taking techniques 



16 

 

 

Dunkel (1988) emphasized the widespread acceptance of note-taking as a 

valuable technique for enhancing student concentration and information retention. 

Flowerdew (1994) highlighted the importance of researching lecture 

comprehension processes, as such studies can provide valuable insights into how 

students perceive and process lectures. Note-taking is especially critical for 

university students transitioning from smaller high school classes to large lecture 

theatres, where it plays a vital role in cognitive learning and participation in oral 

classroom discussions. This listening technique brings various benefits into 

listening lessons as it facilitates the learners in their listening competency (Gur, 

et.al, 2013; Boch & Piolat, 2015; Zohrabhi & Esfandryari, 2009; Seigel, 2015; 

Stacy & Cain, 2015). 

However, international students often report difficulties with note-taking 

and listening comprehension, which can lead to challenges in understanding and 

active engagement in classroom discussions (Flowerdew & Miller, 1992; Lewis 

& Reinders, 2003). Note-taking serves as a memory aid because once a speech or 

presentation concludes, there is no opportunity for revisiting the content. 

Additionally, it helps combat the rapid fading of information from memory. 

Studies examining the correlation between taking notes and academic 

achievements have produced varied findings, often influenced by lecture speed 

and the specific note-taking method employed. Some researchers suggest the use 

of one's native language (L1) for note-taking while listening in a foreign language 

(L2) to alleviate the challenges associated with taking notes in a non-native 

language. While some studies suggest positive impact of note-taking strategies on 

student achievement, results can vary, and further research is required to explore 

this relationship comprehensively. 
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Despite its significance, note-taking is seldom explicitly taught in secondary 

schools and higher educational institutes, despite the belief among many educators 

that it should be an integral part of the curriculum. Note-taking skills are essential 

not only for academic success but also for guiding the demands of work and life. 

Taking notes becomes imperative because one cannot revisit a spoken message or 

presentation, making it essential to capture and retain information for later use. 

Therefore, this study aims to, particularly in the context of the Vietnamese 

education system. Aims to explore how students and teachers perceived about 

note-taking techniques and how note-taking techniques were applied in listening 

classes particularly in the context of the Vietnamese education system. 

2.2.4. The relationship between note-taking techniques and listening 

comprehension 

Researchers have carried out numerous studies to explore the impact of 

note-taking techniques on improving learners' understanding of various listening 

materials, including texts, mini talks, conversations, and lectures. These studies 

have produced different outcomes that provide insight into the correlation between 

note-taking and listening comprehension abilities, students' achievements in 

listening assessments like the listening section of TOEFL, and other associated 

factors. In this section of the study, we will highlight some of these research 

findings from various scholars at different times and attempt to identify both 

similarities and differences among them. 

Hayati (2009) presented the findings of a conducted experimental study, 

indicating that learners who used the Cornell Method of note-taking achieved 

better results than those who took notes in a random manner. This suggests that 
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note-taking techniques should be taught systematically, with clear instructions, an 

organized approach, and sufficient practice time. 

On the contrary, Clark et al. (2014) found that allowing test-takers to take 

notes during the Defense Language Proficiency Test (DLPT) did not significantly 

impact their results. The participants' performance did not improve when note-

taking was permitted during listening exercises. 

Carrell (2007) added that while students often utilized note-taking as a 

strategy, it was not consistently useful and valuable. Her study revealed that only 

20% of students' notes were relevant to multiple-choice test questions, and 

students' note-taking did not lead to improved results. 

Furthermore, they discovered that when students were instructed to take 

notes, it actually had a negative impact on their performance in TOEFL tests, as 

note-taking did not appear to enhance their listening comprehension skills. This 

was attributed to the design of such tests, which primarily assess listening 

comprehension with minimal reliance on memory. 

Dunkel and Davey (1989) identified another factor influencing learners' 

performance in tests their proficiency in the target language. In their study, native 

speakers of the language outperformed non-native speakers. They highlighted that 

non-native speakers typically exhibit lower proficiency in understanding 

conversations or listening texts than native speakers, suggesting that researchers 

should consider learners' listening skill proficiency when examining the effects of 

note-taking strategies on comprehension. 

Koren (2007) proposed that, under specific circumstances, it can be 

advantageous to permit pupils to make notes in their mother tongue while 

simultaneously listening to the target language. The study aims to investigate the 
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effectiveness of allowing students to take notes in their native language when 

engaged in listening activities in a second language learning context. The goal may 

be to understand if this approach facilitates comprehension, retention, or overall 

language acquisition. The results may reveal that, in specific situations or contexts, 

permitting students to use their native language for note-taking while exposed to 

the target language can enhance their language learning experience. This could 

suggest a potential shift in language teaching methodologies, emphasizing the 

importance of leveraging students' native language as a supportive tool in the 

language learning process. 

Note-taking has long been a crucial component of academic life, especially 

in courses that rely heavily on lectures, for numerous decades (DeZure et al., 

2001). While it is important to continually highlight the vital importance of 

listening skills in different learning activities, it is imperative to acknowledge that 

the success of listening skills greatly relies on the implementation of good note-

taking strategies. Conversely, one cannot engage in note-taking without active 

listening. In essence, note-taking is a post-listening skill that inherently 

incorporates listening. Scholars across different disciplines, including Divests & 

Grey (1972), Howe (1974), and Dunkel (1988) as cited in Scott (2001), generally 

concur that note-taking serves two primary functions: "external storage" and 

"encoding." (Divests & Grey, 1972; Howe, 1974; Dunkel, 1988). 

As pointed out by Howe (1976), the process of note-taking involves 

multiple cognitive functions such as listening, organizing, combining, 

summarizing, and converting. Clearly, listening and note-taking operate 

symbiotically to achieve the desired outcome. In other words, to fully benefit from 

these learning skills, they should not be viewed in isolation. Yildiz and Albay 
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(2015) support this concept by emphasizing the need for high school students to 

adjust to acquiring new skills like active listening, effective note-taking, and 

utilizing notes as cognitive learning tools as they make the transition to university. 

Significantly, note-taking remains crucial even after successful listening has 

taken place, mainly because many learners struggle with remembering 

information. As mentioned earlier, Hayati and Jalilifar (2009) and Rixon (1986) 

note that listeners commonly encounter the quick disappearance of the information 

they have heard, even if they can initially understand the speakers effortlessly. 

One practical solution to address this issue involves exposing learners to post-

listening activities, which can effectively mitigate this problem. 

2.3. Review of previous studies  

Subsequent studies, including those by Di Vesta & Gray (1973) and Stahl 

& Henk (1991), have explored note-taking through different eras, each focusing 

on distinct aspects. The research in the 1960s and 1970s mainly focused on 

exploring how taking notes impacts cognitive factors like focus, recall, and 

understanding. It aimed to determine whether note-taking enhances the encoding 

or retention of information. 

More recent studies such as those conducted by Spires and Stone (1989), 

Kiewra and Benton (1988), Dunkel & Davy (1989), Norton (1981, cited in Boon 

1989) have focused on classroom dynamics when teachers aim to encourage 

specific note-taking forms. These studies have underscored the significance of 

teachers' and students' conceptions of note-taking and their functions as symbolic 

mediators between taught content and students' mental knowledge construction. 
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Stahl et al. (1991) highlighted the significant impact of lecture note-taking 

on the academic achievements of high school and college students. As Spires and 

Stone (1989) noted, effective note-taking abilities are essential for achieving 

academic success as college students often dedicate a significant portion of their 

class time to actively listening to lectures. 

Kiewra and Benton (1988) conducted a study on the correlation between 

lecture note-taking habits, academic aptitude, and different indicators of cognitive 

skills. Their findings suggest that the volume of note-taking is linked to academic 

success. 

There is a mutual agreement among college students and professors in the 

United States that making notes during lectures is beneficial for learning and 

remembering information, as highlighted by Dunkel & Davy (1989). 

The importance of reviewing notes has also been highlighted. Carter and 

Van Matre (1975) claimed that the advantages of taking notes come primarily from 

the process of reviewing rather than the act of note-taking. Reviewing notes has 

been shown to enhance achievement, and note-taking primarily serves as an 

external storage function, facilitating the review process. 

Additionally, Kiewra et al. (1995) investigated various note-taking formats 

and their impact on recall and relational learning. Results indicated that note-

taking in an outline format improved test performance more than other note 

formats, while essay writing was found to be less effective for relational learning 

when compared to standard review methods. This difference in performance may 

be attributed to quantitative variations in note-taking, favoring outline note-takers. 

Flowerdew & Miller (1992) conducted a study with the title “Student 

perception, problems and strategies in second language lecture comprehension” 
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with 30 students who speak Cantonese at the B.A. level are participating in a 

lecture on ESL method and without any previous experience in the formal 

monologue lecture style of listening. Regarding perception, researchers 

discovered that students expressed differences between their English language 

exposure at school and their experience during lectures. The challenges students 

had while taking lecture notes included the rapid pace of lecture delivery, 

unfamiliar language and topics, and difficulties in maintaining focus. The methods 

employed to surmount these challenges included pre- and post-reading of the 

lecture subject matter, seeking assistance from their peers or the lecturer. 

Steimle et al. (2009) investigated the process of collaborative annotation of 

lecture slides using paper-based methods. A study revealed that the vast majority 

of students had a preference for using Tablet PCs over computer-based media 

when it comes to taking notes and making annotations. The findings, overall, 

confirmed a distinct correlation between note-taking style and LC proficiency. A 

significant discovery of this study revealed that students who utilized their own 

note-taking approach demonstrated a lower degree of language proficiency 

compared to those who employed the Cornell method for note-taking. 

           Kobayasshi (2005) investigated the factors that influence the encoding 

effect by analyzing the moderating impact of seven variables: intervention, level 

of education, method and duration of presentation, method of testing, and year and 

source of publishing. The study revealed that neither positive interventions nor an 

increase in schooling level improved the advantages of note-taking. Additionally, 

the use of visual aids during the learning process hindered note-taking, but the 

length of the presentation did not have the same effect. Furthermore, the recall test 

was more effective in measuring the encoding effect compared to recognition and 
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higher-order performance tests. Lastly, the variation in effect sizes was influenced 

by the publication year and source of the study. These findings imply that 

mechanical note-taking, learning outcome measure, and publication 

characteristics are responsible for the moderate encoding impact, not students' 

spontaneous note-taking. 

         In 2012, Clark et al. (2014) conducted a study on the impact of note taking 

on foreign language listening comprehension. The study aimed to assess how 

enabling note taking during a foreign language listening comprehension test, 

similar to the Defense Language Proficiency Test (DLPT), influences test 

performance. The research participants were exposed to DLPT-like passages 

under two conditions: Allow Notes and Listening Only. If note-taking is beneficial 

in this particular context, the Allow Notes condition is expected to outperform the 

Listening Only condition. Nevertheless, the results did not indicate a 

differentiation between these two conditions. Moreover, a comprehensive 

examination of the data reveals that there was no consistent enhancement in 

performance, even among individuals who saw the remarks as beneficial. 

In Movsesyan (2015) research with a title “The Impact of Note-taking 

Strategies on Listening Comprehension of EFL Learners”, a language proficiency 

assessment was conducted on undergraduate students who are pursuing a major in 

English Translation at Shahid Chamran University of Ahvaz. The findings showed 

that there was a distinct correlation between note-taking approach and LC 

proficiency. A significant discovery from this study revealed that students who 

employed their own note-taking approach demonstrated a poorer level of language 

proficiency compared to those who utilized the Cornell method for note-taking. 
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Regarding teachers’ perceptions of note-taking techniques, Ezekeke et al. 

(2022) conducted a study to explore lecturers’ views on note-taking challenges in 

a College of Education in Nigeria. Data were collected from questionnaires with 

48 respondents from ten colleges. The findings revealed that instructors viewed 

students to have significant difficulties with note-taking. Furthermore, there was 

a notable disparity in the assessment of these obstacles between male and female 

lecturers, with male lecturers having a more favorable view. Pedagogical 

recommendations such as lecturers’ awareness of speed, connections between 

presentations and instructions were also included. 

In Vietnam, Nguyen Huyen (2011) emphasized the challenges faced by 

Vietnamese university students in listening to English lectures due to limited prior 

practice. Note-taking, a crucial component of effective listening, is highlighted as 

a vital skill for language learners, aiding in comprehension and organization of 

content. The significance of note-taking in diverse learning contexts is discussed, 

particularly for Vietnamese learners transitioning to a communicative approach in 

English listening. However, the challenges in acquiring and mastering note-taking, 

especially for General English students at the International School, Vietnam 

National University, Hanoi, are acknowledged.  

This study by Nguyen Danh Nam, Tran Thi Yen, and Tran Nhat Le (2020) 

investigated the impact of listening to English news broadcasts on developing 

note-taking skills for English majors at Thai Nguyen University of Education. The 

researchers selected 20 students randomly, dividing them into an experimental 

group (n=10) and a control group (n=10). The experimental group was introduced 

to specific note-taking methods and instructed to listen to English news daily, 

practicing taking notes using these techniques. Quantitative data was collected by 
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analyzing and comparing note-taking skills and listening test scores between the 

two groups before and after the experiment. The results indicated that the 

experimental group had a significantly performance compared to the control group 

on both measures after the English news listening intervention. Additionally, a 

questionnaire distributed to the experimental group provided qualitative feedback 

on students' perceptions of the usefulness of the news listening and note-taking 

approach. Overall, this quasi-experimental study demonstrated that systematically 

listening to English news broadcasts and taking notes using strategic techniques 

can positively enhance English majors' note-taking abilities and listening 

comprehension performance. The researchers recommended integrating regular 

English news analysis with explicit note-taking instruction as an effective 

approach for developing core linguistic skills for English language learners. 

This research by Nguyen Thi Le Thuy and Nguyen Thi Diu (2020) focused 

on using note-taking to improve English listening comprehension among first-year 

non-major students at Hanoi University of Industry. The authors identified major 

listening challenges faced by these students, with many unable to understand or 

retain information. Through a review of prior research, note-taking emerged as an 

effective method to potentially enhance listening skills. Key outcomes included 

analysis of issues with listening, evaluation of note-taking efficacy, and suggested 

strategies to integrate note-taking for advancing listening comprehension among 

these first-year non-major English students. 

According to Phuong Hoang Yen, Lam Thi Cam Tu, and Le Thanh Thao 

(2022), the results indicated that the majority of students held positive views 

regarding the usage of note-taking in consecutive interpretation. They recognized 

the advantages and difficulties associated with this practice. Furthermore, this 
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study presents certain educational consequences for both students and teachers. 

According to the study, students should engage in regular practice in order to 

develop effective note-taking abilities. Teachers should develop impactful lecture 

designs to enhance students' note-taking abilities and consecutive interpreting 

proficiency. 

By examining research models on a domestic and worldwide scale, it is 

evident that the subject of enhancing students' listening skills through note-taking 

strategies is not novel. Extensive research has been conducted on this subject, 

exploring the issue from various perspectives, and employing a wide range of 

research methods and models. In summary, the research provides insights on the 

advantages and difficulties of employing note-taking strategies in the listening 

classroom, as seen from the viewpoints of both students and teachers. 

Furthermore, certain research indicate a direct relationship between the utilization 

of note-taking strategies in listening courses and the outcomes of acquiring 

listening skills in the educational setting. Nevertheless, the primary constraint of 

the studies is in their reliance on a limited sample size and their collection within 

a narrow geographic area, so preventing them from accurately representing the 

entire objects. 

Identifying gaps in previous research, the thesis "Enhancing listening skills 

in second-year english major students: a study on note-taking techniques" aims to 

explore the perspectives of teachers and students toward note-taking techniques 

and the actual practices of this technique in listening classes, and propose specific 

solutions to optimize note-taking for improving listening skills among second-year 

English majors at Hanoi University of Industry. The research targets the practical 
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goal of contributing to enhanced teaching and learning effectiveness of listening 

comprehension. 

2.4. Summary 

In summary, this literature review explores the definitions and importance 

of English listening skills, along with the challenges teachers and learners face in 

listening classes. It also explores definitions and the role of note-taking techniques 

and their relationship with listening comprehension. Previous studies provide a 

foundation for further exploration into teachers' and students' perceptions of note-

taking techniques, aiming to enhance pedagogical practices in language education. 

 

 

  



28 

 

 

 

CHAPTER 3: RESEARCH METHODOLOGY 

This chapter outlines the methodology and methods used in the research. It 

begins by introducing the research design. It is followed by the research setting 

and participants. The rationale for the choice of mixed method research, methods 

for data collection and data collection procedures were elaborated. Methods for 

data analysis are also provided in the last part of the chapter.  

3.1. Research design 

This research is an exploratory study collecting and analyzing both 

quantitative and qualitative data to answer the research questions. Quantitative 

data is the value of data in the form of numbers or counts. Researchers can use 

qualitative data for statistical analysis and mathematical calculations to answer 

questions such as "How many?", "How frequently?", "Too what extent?" and "To 

what level". Mathematical techniques can be employed to easily verify and 

evaluate this type of data. Some of the most used tools to collect quantitative data 

are questionnaires, observations, and interviews. Meanwhile, qualitative data is 

non-numerical, characterized, and approximate. We can observe and record this 

kind of data by observations, interviews, and similar methods. Quantitative data 

can be put in categories.  

In comparison to single method approaches, Mixed Methods Research 

(MMR) is perceived as offering a more comprehensive and profound 

understanding of the subject being investigated, along with broader scope (Greene, 

2007; Johnson et al., 2007). Greene et al. (1989) outlined several motivations for 

conducting MMR, including triangulation (merging results from two distinct 
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methods), complementarity (elaborating on one study segment with another), 

development (using one study segment to guide subsequent investigation), 

initiation (seeking to uncover paradoxes and contradictions through varied 

methods), and expansion (exploring different aspects of the subject under 

scrutiny). 

 

To fully exploit the potential of MMR, researchers ensure that the strengths 

of qualitative and quantitative strands overlap, while compensating for each other's 

weaknesses (Teddlie and Tashakkori, 2009). Consequently, the quantitative 

component can offer statistical power and generalizability, while the qualitative 

aspect provides meaning, context, and depth (Teddlie and Tashakkori, 2009). 

Mixed methods scholars argue that integrating qualitative and quantitative data 

mirrors everyday problem-solving practices (Morgan, 2007; Tashakkori and 

Teddlie, 2010). Therefore, the main reason for choosing this design is because 

both types of data help provide a better understanding of the research problem than 

a single type (Creswell, 2012). It is also needed because the research problem 

cannot be addressed, and the research questions cannot be answered with only one 

type of data. 

In summary, a mixed method study was adopted in this study because it 

enabled the researcher to have a deeper insight into the diverse perspectives of 

teachers and students of the use of note-taking techniques in listening classes in a 

Vietnamese university. By integrating the voices of both students and teachers, the 

study gains a more comprehensive understanding of the dynamics surrounding 

note-taking in the listening activity at the listening class. The next section will 
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describe the research site and the research participants, and how they were 

selected. 

3.2. Research setting and participants 

3.2.1. Research setting 

In the current study, the research site selected is Hanoi University of 

Industry. This university is one of the largest institutions of higher education in 

Vietnam. The total number of students at the university is approximately 35,000. 

They major in 18 different disciplines, for example foreign languages, mechanical 

engineering, information technology, electrical and electronic engineering, 

economics, accountancy, tourism and hospitality. Approximately 1,200 students 

English-majored students belong to the linguistic disciplines.  

3.2.2. Research participants 

This research involves two distinct groups of participants, namely EFL 

teachers and second-year English major students at HAUI. The selection of 

participants is crucial for capturing a comprehensive range of perspectives on the 

effectiveness of note-taking techniques in teaching English listening. By involving 

both EFL teachers and students, this study can explore multiple perspectives of 

note-taking techniques in teaching English listening. 

3.2.2.1. Teacher participants 

Four EFL teachers from HAUI affiliated with the English department will 

be personally invited to participate in a face-to-face interview. Their participation 

is on a voluntary basis. They had at least 5 years of experience in teaching English. 

These teachers had joined some seminars and training courses on English listening 

teaching. They understand very well the curriculum as well as the ability and 
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current situation in learning listening skills of classes participating in the study. 

The names used for teachers in this study were not their real names in real life. 

The information of four teachers is described as follows: 

The first teacher was called Teacher 1 who had seven years of experience 

in teaching English for university program, and she had Bachelor’s degree in 

English teaching. She graduated from university in 2013 and obtained a Master’s 

degree in 2016. 

The second teacher was called Teacher 2. She had ten years of experience 

in teaching English for university program. She has taught English from beginner 

level to advanced level. She had both Bachelor’s and Master’s degree in Theory 

and Methodology of English Language Teaching.  

The third teacher was called Teacher 3. She had Master's degree in English 

teaching. She had taught both English non-majored and English-majored students 

at this university since 2015. 

The fourth teacher was called Teacher 4.  She also had Bachelor's degree in 

English teaching. She had five-years’ experience of teaching English for students 

at university, and 3 years of teaching adults. All teachers’ English proficiency were 

C1 level. 

3.2.2.2. Student participants 

In this research project, a group of 100 second-year English major students 

from four participating classes (1A, 1B, 1C, 3A) with language proficiency levels 

ranging from A2 to B1 are invited to take part in the online survey questionnaire. 

All students have been learning English for more than 10 years.  They are at the 

same age range (from 19 to 21 years old). All their personal information and 

opinions are confidential and are only used for survey purposes. Most of the survey 
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data is concentrated on student’s feedback about how note-taking techniques 

influence their engagement, comprehension, and language acquisition, and so on. 

In addition, to ensure both the objectivity and reliability of the feedback, the 

candidates are randomly selected from different classes (1A, 1B, 1C, 3A) and have 

various English listening levels spanning from A2 to B1. The students are utilizing 

the most recent edition of the Skillful 2 Listening & Speaking textbook, which 

was published in 2013. This textbook seamlessly integrates familiar cultural 

values and customs of the Vietnamese people with international cultural elements, 

particularly from English-speaking nations with well-established cultural 

economies. It is focused on listening and speaking skills. For this research, the 

textbook was employed during the first semester to teach English for second-year 

students majoring in English. It comprises 30 lessons, spanning a total of 15 

weeks. The textbook encompasses ten units: Society, Food, Business, Trend, 

Success, Pressure, Fear, Stories, Environment, and Medicine. 

3.3. Data collection instruments 

3.3.1. Survey questionnaires  

          Among the tools which have been employed to measure student 

engagement, surveys/questionnaires using quantitative items such as Likert scale 

have been commonly employed in technology-mediated and BL (Henrie et al., 

2015). Self-report survey is employed since it is especially "useful for assessing 

emotional and cognitive engagement which are not directly observable and need 

to be inferred from behaviors" and is "the most common method for assessing 

student engagement" (Fredricks & McColskey, 2012, p.765). In the survey, 

students are provided with question items reflecting emotional and cognitive 
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engagement and are required to choose the options that best describe them. The 

reason the researcher chose this survey was as the survey is designed to measure 

both aspects of student engagement (cognitive and emotional aspects) and is 

included and has been carefully developed and tested. The survey was conducted 

with a sample of 100 university students majoring in English language in the 

course English Listening Skill from HAUI to test the validity and reliability of the 

questionnaire. Especially, Rating Scale questions were adapted from questionnaire 

list accordingly from Karadas, et al. 2009 & Murakami, A. 2014 to ensure the 

liability and validity of the research. The questionnaire utilized in this study is 

carefully structured into two distinct parts, total comprising 16 questions to 

comprehensively explore students' perceptions and engagement with note-taking 

in the listening activity at the listening classes (Appendix 1). The first section of 

the questionnaire, comprising 11 questions, is designed to explore students' 

perceptions and attitudes towards note-taking, aiming to uncover subjective 

experiences and understand how note-taking contributes to comprehension and 

overall improvement in listening skills. These questions delve into students' 

opinions on the effectiveness of note-taking in enhancing their understanding of 

class material and improving their listening abilities. In contrast, the second 

section, consisting of 5 questions, focuses on identifying the difficulties and 

challenges students encounter during note-taking, seeking insights into factors 

such as lecture pace and language proficiency. By addressing practical obstacles, 

this section provides valuable insights into the real-world challenges students face 

in the classroom. Together, these sections ensure a thorough examination of 

students' perspectives, benefits, and challenges related to note-taking in the 

context of the listening class, facilitating a deeper understanding of their 
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experiences and informing strategies for improving teaching methods and student 

support mechanisms. 

3.3.2. Interview 

         One of the frequently used methods for data collection in qualitative 

research is interviewing (Creswell, 2012). The interview is a conversation between 

the researcher and participants that is focused on questions related to the research. 

Interviewing aims to discover the views, perspectives of individuals on certain 

situations (Gill et al., 2008). Semi-structured interviews enable the researcher to 

investigate views, attitudes, experiences, and motivations of individuals in regard 

to specific issues (Qu & Dumay, 2011). In this study, interviews were mainly used 

to explore teachers’ views on the effectiveness of note-taking as well as the 

challenges of using this technique that learners may face in the listening 

classrooms. Semi-structured interviews are used in this research for several 

reasons. First, open-ended questions allow participants to “express their 

experiences as best they can without being limited by any researcher perspective 

or past research findings” (Creswell, 2012, p.218) and they can provide their own 

answer choices. Second, semi-structured interviews allow participants to describe 

their personal information in detail, something that observations or questionnaires 

can not achieve. Finally, specific questions can be asked to gather additional 

information, allowing the interviewer to have greater control over the information 

received (Creswell, 2012). Face-to-face interview is "a data collection process in 

which the researcher asks questions and records responses from only one research 

participant at a time" (Creswell, 2012, p.218), performed in the study. The face-

to-face interviews facilitated a more personal and in-depth exploration of the 

teachers' perspectives and experiences. In the interview, the researcher raised 
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questions sequentially, and the teachers provided their detailed responses to the 

questions in order (Cohen et al., 2017).  

An interview guide including open-ended questions was used in the semi-

structured interviews with all teacher participants. The interview guide included 

two parts: background information, and the interview questions (Appendix 2). 

Background information included questions related to teachers’ backgrounds such 

as highest degrees, motivation to become teachers of English, their experience in 

teaching English, etc. Interview questions focused on teachers' perspectives of 

note-taking techniques, the benefits of this technique that they find attractive; the 

challenges students encounter/elements of this technique that they find no longer 

relevant; and their suggestions for improving implementation of this technique in 

the listening classroom. 

3.4. Data collection procedures 

3.4.1. Self-report surveys 

3.4.1.1. Piloting the surveys 

     The survey was piloted with a random sample of 100 potential 

respondents to check if it was clear enough to understand and whether the 

responses demonstrate the expected information. The constructive comments 

provided by these students were carefully considered in the process of rephrasing 

existing topics, introducing new ones, and clarifying any problematic wordings. 

In addition, grammatical errors were rectified, and instructions and directions were 

revised to provide clarity for the participants. Therefore, the pilot study 

demonstrated significant advantages.  

3.4.1.2. Distributing the surveys  
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The data collection process for this study employs a multifaceted approach 

to ensure effective survey distribution and reliable result collection. The survey 

delivered using a google online survey platform, chosen for its user-friendly 

interface and robust data security features. The researcher obtained students’ email 

information from the teachers who are in charge of listening lessons. The selected 

participants, comprising 100 second-year English major students, received an 

email containing a personalized link to the survey. The email provided a clear 

overview of the study's objectives, emphasized the confidentiality of their 

responses, and include detailed instructions on accessing and completing the 

questionnaire. To maintain the integrity of the data and protect participant 

confidentiality, the online survey platform was selected based on its encryption 

and privacy features. The survey responses were anonymized, with no personally 

identifiable information linked to the collected data. Additionally, the researcher 

was accessible via email or designated communication channels to address any 

queries or concerns raised by participants during the data collection process, 

fostering an environment of transparency and trust. Once participants have 

completed the survey, the collected data was securely stored and analyzed using 

appropriate statistical methods.  

3.4.2. Interview 

3.4.2.1. Piloting the interview 

          In the pilot phase involving face-to-face interviews with four EFL 

teachers, the research process becomes more comprehensive. The inclusion of 

teachers in the pilot interviews added an invaluable layer of understanding to the 

study, considering they play a critical role in shaping students' learning 

experiences. The face-to-face interactions with teachers aim to capture their 
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perspectives on the efficacy of note-taking in fostering improved listening skills 

among second-year English major students. The teachers' insights were sought on 

a range of topics, including their observations of students' note-taking habits, the 

impact of note-taking on students' comprehension and engagement during 

listening activities, and any challenges or strategies they have identified in the 

process. The pilot interviews with teachers, therefore, serve as a crucial 

preparatory step, not only refining the interview protocol but also establishing a 

collaborative and informed approach to the research.  

 

3.4.2.2. Conducting the interview 

       The researcher contacted the teachers who agreed to take part in the study to 

arrange a meeting at their most convenient time. Each interview lasted 

approximately 30 to 45 minutes. In order to make the participants relaxed and 

comfortable in the interviews, a noise-proof meeting room at university was 

chosen as the site of the interviews. The interviews were carried out during 

working hours and only the researcher and the teacher were present. These 

interviews were audio-recorded and the researcher’s iPhone was available in case 

technical issues arose. The interviews were recorded in total, employing audio 

recording as a fundamental tool to capture the richness of the discussions 

accurately. At the conclusion of each interview, the researcher expressed gratitude 

to the participants, reiterated the confidentiality of their responses. These 

interviews with teachers provided a holistic view of the pedagogical aspects 

related to note-taking, offering valuable context and enriching the overall narrative 

of the research. The insights garnered from these face-to-face interactions 

contribute not only to the thesis's specific goals but also to the broader discourse 
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on effective pedagogical practices in enhancing listening skills within the English 

major curriculum. 

3.5. Data analysis method 

      As mentioned above, qualitative and quantitative data were gathered 

through two major research instruments: survey questionnaires and semi-

structured interviews. Data collected from students’ answers in the questionnaire 

were used to investigate students’ opinions and experiences of note-taking 

techniques in listening classes. Data collected from interviews were analyzed to 

explore teachers’ perceptions of note-taking techniques in listening classes. The 

transcripts were reviewed carefully to facilitate the researcher to comprehend the 

overall scope of the responses, summarize the key points, and generate headings 

for certain response categories. The responses were classified and documented to 

function as evidence for further discussion. In order to guarantee the accuracy of 

the interviews, quotations from the interviewee's responses were utilized to 

support the issues raised. Different perceptions from different participants were 

compared and contrasted to acquire a comprehensive and multifaceted 

understanding. 

  

Microsoft Excel and Google Forms, were employed to figure out data 

collected from questionnaires and visually present the findings through charts. 

Interviews were conducted, and the data obtained were both audio-recorded and 

transcribed in written form to enhance the reliability and validity of the 

questionnaire results.  
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3.6. Summary 

This chapter began with the rationale of the choice of mixed method study. 

The site selected for the research was a public university in Vietnam. Participants 

involved in the data collection procedures were EFL teachers and English-majored 

students who were at the third semester of their second year at the English 

department of this university. Data collection was conducted through semi-

structured interviews with and survey questionnaires with students. Data analysis 

was included in the last part of the chapter. 
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CHAPTER 4: FINDINGS & DISCUSSION 

This chapter presents findings from the data analysis: benefits of note-

taking techniques, challenges of note-taking techniques via teachers’ and students’ 

perspectives. The last part of the chapter is the discussion of the main findings. 

4.1.  Benefits of note-taking techniques 

This sub-section evaluated the importance of note-taking in different 

aspects based on the survey statistics. The results are shown in the tables below. 

4.1.1. Benefits of note-taking techniques via students’ perspectives 

 

 

 
 

Figure 4. 1. The importance of the note-taking in listening classes 

Figure 4.1 indicated that most students agreed about the importance and 

necessity of applying note-taking for comprehension during listening activities. 

To be more detailed, out of the 100 respondents, an overwhelming majority 

(73.3%) claimed that note-taking enhanced their understanding of audio content, 
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while an additional 18.1% agreed with this sentiment. In contrast, the percentage 

of students who denied the importance of note-taking techniques was small, at 

about 1% strongly disagreed and 2.9% disagreed. Additionally, the rest that 

expressed a neutral opinion towards note-taking made up 7.6% of the research 

sample. These results highlighted a widespread recognition among participants for 

the importance of note-taking techniques as well as applying these techniques as 

a potential learning strategy during listening tasks. Moreover, the high percentage 

of strong agreement demonstrated a strong agreement in favor of note-taking as 

an essential tool for information retention and understanding for listening 

exercises, unlocking the new way of doing it in real-time applications for both 

educational environments and study practices. 

 

 

 

Figure 4.2.Better remembrance of information 

It has been shown from Figure 4.2 that the note-taking techniques were 

evaluated and inspected for their effectiveness in supporting students to remember 
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information better from the listening audio. Participants' perceptions of the 

significance of taking notes for the purpose of memory retention during listening 

activities were illustrated by the results. There was a general understanding of the 

effectiveness of note-taking in increasing memory recall from audio sources, as 

evidenced by the fact that 92.2% of respondents either agreed or strongly agreed 

with the expression. Particularly, 50.5% of respondents were in complete 

agreement, and 41.7% were in agreement with the idea, indicating a considerable 

positive response overall. Only a tiny percentage of participants, on the other hand, 

had either indifferent (4.8%) or negative (1.8%) feelings regarding the role that 

taking notes played in improving memory. The results showed that there was a 

high agreement on the positive impact that note-taking tactics have on memory 

recall during listening activities. This finding advocated for the incorporation of 

these strategies into educational practices in order to maximize the outcomes of 

studying. It is possible that additional research into the viewpoints of individuals 

who expressed neutral or negative attitudes could provide significant insights into 

possible problems or different strategies for memory development in setting that 

involve listening. 

 



43 

 

 

 

  Figure 4.3.Understanding the information from the audio 

Figure 4.3 illustrated participants' perspectives on the importance of note-

taking for understanding information from audio sources. Among the 100 

individuals who participated in the survey, a sizeable majority of them (60.8%) 

were in agreement, and 28.6% were in agreement that taking notes was essential 

for understanding audio content. On the other hand, only a small percentage of 

participants expressed disagreement or neutrality, with 2.9% indicating 

disagreement, 1.0% indicating strongly disagreeing, and 6.7% indicating 

neutrality. The value of taking notes as a learning aid was demonstrated by these 

findings, which highlighted the widespread acknowledgment among participants 

of the function that taking notes played in improving comprehension during 

activities that are based on audio. The response, which was overwhelmingly 

positive, indicated that the incorporation of note-taking procedured into 

educational processes in order to maximize the understanding and retention of 

material that was presented in audio formats. 
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Figure 4. 4. The ability to answer the questions compared to not being able to 

take notes 

The provided results chart explored participants' perceptions regarding the 

impact of note-taking on their ability to answer questions compared to not taking 

notes. Among 100 respondents, a significant majority (47.6%) strongly agreed, 

and 43.8% agreed that taking notes enhances their ability to answer questions. 

Meanwhile, only a small portion expressed disagreement or neutrality, with 1.9% 

disagreeing, 1.0% strongly disagreeing, and 5.7% remaining neutral. These 

outcomes indicated a widespread recognition among participants of the positive 

influence of note-taking on their ability to effectively respond to questions, 

highlighting the perceived importance of note-taking as a tool for improving 

comprehension, retention, and overall academic performance. The 

overwhelmingly positive response suggested a consensus on the value of note-
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taking in facilitating learning and information recall, suggesting its continued 

integration into educational practices to optimize learning outcomes. 

 

 

 

Figure 4. 5. Getting better grades 

The results chart offered insights into participants' perceptions about how 

strategic and effective note-taking might improve studying practices and academic 

success. Out of the 100 respondents, 46.7% strongly agreed and 44.5% agreed that 

planned and effective note-taking lead to better studying and higher scores. On the 

other hand, a minor percentage of people disagreed or remain indifferent, with 

1.9% expressing disagreement and 5.7% remaining neutral. The results showed 

that participants highly regarded careful and effective note-taking practiced as 

tools to enhance study habits and academic success. The highly favourable 

feedback highlighted the significance of note-taking tactics in enhancing learning 

results and underlined their value as essential elements of effective academic 

methods. 
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Figure 4. 6. Getting more success in listening courses 

The results chart clarified participants' perceptions about the importance of 

effective note-taking for success in listening courses. Out of the 100 respondents, 

44.8% strongly agreed and 48.6% agreed that taking adequate notes was crucial 

for success in listening classes. Conversely, a minor percentage of people 

disagreed or remained indifferent, with 1.9% expressing disagreement and 4.7% 

remaining neutral. The results expressed the common perception among 

participants in the crucial importance of efficient note-taking procedures for 

succeeding in listening-based courses. Many people strongly supported using 

intentional note-taking methods into educational procedures to enhance 

understanding, memory, and academic achievement in situations that emphasize 

listening. Simultaneously, developing note-taking skills while engaging in the 

process of listening enhanced students' performance in class. 
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Figure 4. 7. Gaining more knowledge on the subject matter 

The presented chart demonstrated participants' perceptions regarding the 

relationship between strategic note-taking in class and knowledge acquisition on 

the subject matter. Among the 100 respondents, a significant majority (40.0%) 

strongly agreed, and 50.5% agreed that the more strategic notes they took, the 

more knowledge they gain on the subject matter. Conversely, only a small 

proportion expressed disagreement or neutrality, with 1.9% disagreeing and 7.6% 

remaining neutral. The results highlighted that participants strongly believe in the 

effectiveness of strategic note-taking strategies to enhance information 

acquisition and understanding in academic environments. The overwhelmingly 

positive feedback emphasized the recognised significance of intentional note-

taking methods in improving learning results and highlighted their value as 

crucial elements of effective study routines and academic performance. 
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Figure 4. 8. Gaining information from the audio better 

The results chart examined participants' opinions on the efficacy of note-

taking in acquiring knowledge from auditory sources. 69.5% of the 100 

respondents strongly agreed and 20.0% agreed that taking notes aids in recalling 

information from audio sources. Conversely, a small percentage of respondents 

disagreed or were neutral, with 2.9% expressing disagreement and 7.6% remaining 

neutral. The results showed that participants commonly believed that taking notes 

is effective for enhancing comprehension and retention of information provided in 

audio forms. The positive comments indicated the importance of note-taking 

strategies in improving learning outcomes and emphasized their critical role in 

promoting effective study habits, particularly in auditory learning settings. 
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Figure 4. 9. Remembering the information from the audio 

The results chart presented participants' perspectives on the role of note-

taking in aiding memory retention of information from audio sources. Among the 

100 respondents, a majority (39.0%) strongly agreed, and 52.4% agreed that note-

taking helped them remember information from audio sources. Conversely, only 

a small percentage expressed disagreement or neutrality, with 1.9% disagreeing 

and 6.7% remaining neutral. The results highlighted the common perception 

among participants in the effectiveness of note-taking to help remember 

information provided in audio formats. The positive response highlighted the 

importance of note-taking methods in improving memory recall and stressed their 

essential role as vital tools for effective learning and comprehension, particularly 

in auditory learning environments. 
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Figure 4. 10. Analyzing the information 

The results chart showed participants' views on how note-taking aids in 

analysing information that is heard. Out of the 100 respondents, 37.2% strongly 

agreed and 51.4% agreed that note-taking helped in analysing auditory 

information. Furthermore, 9.5% remain indifferent on the matter, whilst only 1.9% 

disagreed. The results highlighted the common view among participants in the 

effectiveness of note-taking for analysing aural information. The positive 

feedback suggested the importance of note-taking techniques in enhancing critical 

thinking and analysis, emphasizing their vital role in effective learning and 

information processing, particularly in auditory learning settings. 
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Figure 4. 11. Answering the question better 

The results chart offered insights into participants' ideas about how note-

taking can enhance their ability to answer questions. Out of the 100 respondents, 

57.1% strongly agreed and 35.2% agreed that note-taking improves their ability to 

answer questions more effectively. Additionally, 5.7% remained indifferent on the 

matter, whilst only 2.0% disagreed. The results suggested the common perception 

among participants in the beneficial effect of note-taking procedures on their 

capacity to give thorough and precise answers to questions. The positive reception 

highlighted the importance of note-taking techniques in enhancing critical 

thinking and analysis, emphasizing their essential role in effective learning and 

information processing, particularly in auditory learning settings. 

 

4.1.2. Benefits of note-taking techniques via teachers’ perspectives 

 

Siegel (2015) highlighted the significance of notetaking from a teachers' 

perspective as it can visually demonstrate a student's understanding of spoken 
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information. Additionally, it might serve as a tool to oversee a student's aptitude 

and capacity for learning. While the outcome of note-taking is important, it is 

possible that the actual method may be insufficiently developed. Teachers may 

presume that the second language (L2) user has already learned the skill of note-

taking in L2. When responding the question relating to the role of note-taking 

techniques in enhancing students' listening comprehension skills, all responses 

acknowledge the importance of note-taking techniques in enhancing students' 

listening comprehension skills. Each response emphasizes the active role of note-

taking in aiding students' engagement during listening activities. They all highlight 

the benefits of note-taking for better retention and comprehension of audio 

material. The responses stress the cognitive aspect of note-taking, emphasizing its 

role in scaffolding students' understanding and promoting critical thinking skills. 

Teachers’ positive views on the importance of note-taking techniques are 

illustrated by the following excerpt: 

"Note-taking techniques serve as active engagement tools that help students 

focus their attention during listening activities. By jotting down key points or 

keywords, students are better able to retain information and discern important 

details from the audio material, ultimately enhancing their listening 

comprehension skills." (Teacher 1-Interview) 

"From my perspective, note-taking techniques act as cognitive aids that 

scaffold students' understanding of spoken language. By visually representing the 

auditory input, students can process and organize information more effectively, 

leading to improved comprehension of complex listening passages and 

conversations." (Teacher 2-Interview) 
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"I perceive note-taking techniques as essential strategies for developing 

students' metacognitive awareness during listening tasks. By encouraging students 

to reflect on their comprehension process and actively record relevant 

information, note-taking fosters critical thinking and self-monitoring skills, which 

are integral to effective listening comprehension." (Teacher 3-Interview) 

"In my view, note-taking techniques play a dual role in enhancing students' 

listening comprehension skills. Firstly, they provide students with a tangible 

record of the audio content, allowing for later review and reinforcement of key 

concepts. Secondly, the act of note-taking promotes active engagement and deeper 

processing of the material, leading to more robust understanding and retention of 

the information presented." (Teacher 4-Interview) 

These answers collectively provide a comprehensive perspective on the role 

of note-taking techniques in enhancing students' listening comprehension skills. 

Teacher 1 emphasized the active engagement aspect of note-taking, highlighting 

its role in helping students focus their attention and discern important details from 

audio material, thereby enhancing comprehension. Teacher 2 focused on the 

cognitive aspect of note-taking, portraying it as a scaffold for students' 

understanding of spoken language by visually representing auditory input, leading 

to improved comprehension of complex passages. Teacher 3 highlighted the 

metacognitive benefits of note-taking, emphasizing its role in fostering critical 

thinking and self-monitoring skills, which were crucial for effective 

comprehension. Lastly, Teacher 4 highlighted the multifaceted benefits of note-

taking, including providing a tangible record for review and reinforcement and 

promoting active engagement and deeper processing of material, ultimately 

leading to enhanced understanding and retention. Together, these perspectives 
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emphasized the importance of note-taking as a effective strategy for improving 

listening comprehension skills. 

When responding the question relating to the benefits of note-taking 

techniques in enhancing students' listening comprehension skills,  all responses 

emphasized the active role of note-taking in students' learning process. Each 

response highlighted the benefits of note-taking for deepening understanding and 

improving retention of information. They all mentioned note-taking as a tool for 

developing important skills such as critical thinking, organization, and 

independent learning. The responses showed the value of note-taking as a 

reference tool for review and reinforcement of learning. Teachers’ positive views 

on the benefits of note-taking techniques are illustrated by the following excerpt: 

"Note-taking fosters active engagement and deepens students' 

understanding of the material. It also serves as a valuable reference tool for 

review and reinforcement of learning." (Teacher 1-Interview) 

"By actively engaging with the material through note-taking, students 

develop critical thinking skills and improve their ability to discern main ideas from 

supporting details." (Teacher 2-Interview) 

"Note-taking helps students become more self-directed learners by enabling 

them to capture, organize, and synthesize information independently." (Teacher 

3-Interview) 

"Incorporating note-taking into listening practice enhances students' 

retention and retrieval of information, ultimately leading to improved 

performance on assessments and real-world applications." (Teacher 4-Interview) 

These answers collectively highlight the various benefits that note-taking 

techniques offered to students in the context of improving their listening skills. 
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Teacher 1 emphasized note-taking as a means to foster active engagement and 

deepen understanding, positioning it as a valuable reference tool for later review. 

Teacher 2 suggested the role of note-taking in developing critical thinking skills 

and facilitating the discernment of main ideas from supporting details, 

highlighting its active learning aspect. Teacher 3 focused on note-taking as a tool 

for promoting self-directed learning, enabling students to independently capture, 

organize, and synthesize information. Finally, Teacher 4 emphasized the practical 

benefits of note-taking, such as enhanced retention and retrieval of information, 

which can lead to improved performance in assessments and real-world 

applications. Collectively, these perspectives illustrated the multifaceted 

advantages of incorporating note-taking techniques into listening practice, ranging 

from cognitive engagement to autonomy and practical skill development. 

Through qualitative interviews conducted with a group of EFL teachers, 

several key themes emerged. Firstly, teachers expressed a strong emphasis on the 

importance of note-taking skills in fostering active listening and comprehension 

among students. Nearly all teachers acknowledged the role of note-taking 

techniques as integral components of the listening skills curriculum, highlighting 

their effectiveness in facilitating student engagement and retention of key 

information. Secondly, teachers revealed varying levels of awareness and 

implementation of diverse note-taking methods within their instructional 

practices. 

 

In summary, students and teachers agreed with the pivotal role note-taking 

plays in the learning process, emphasizing its active engagement and its varied 

benefits including deepening comprehension, enhancing retention of information, 
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and fostering critical thinking, organization, and independent learning skills. Both 

groups valued note-taking as a crucial reference tool for reinforcing learning 

through review. Nonetheless, while students may focus primarily on the 

immediate advantages like improved understanding and memory, teachers 

broadened the discussion to encompass the long-term development of essential 

skills and comprehensive learning outcomes. Teachers highlighted note-taking's 

function in cultivating active participation, fostering self-directed learning, and 

analytical capabilities, as well as its practical utility in real-world contexts. By 

recognizing the multifaceted advantages of integrating note-taking techniques into 

listening practice, they sought to enrich the learning environment, catering to 

cognitive engagement, autonomy, and practical skill development, thus enhancing 

the overall educational experience for students. 

 

4.2. Challenges of note-taking techniques 

4.2.1. Challenges of note-taking techniques via students’ perspectives 
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Figure 4. 12. Impact on students’ concentration 

The provided results chart explored participants' experiences with note-

taking on a sheet of paper and its possible disruption of focus when absorbing 

audio-based information. Among the 100 respondents, a notable majority (52.4%) 

strongly disagreed, and 7.6% disagreed that note-taking on paper hinders their 

concentration. Additionally, 16.2% expressed neutrality, 15.2% agreed, and 8.6% 

strongly agreed with the statement. The statistics suggested that many participants 

do not think that taking notes on paper enhances their focus while processing audio 

information. A significant minority admited to experiencing interference and 

highlighted the necessity for more research on the factors affecting the connection 

between note-taking methods and concentration levels while consuming 

information. 
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Figure 4. 13. Hindrance of giving the answers 

The provided results chart examined participants' perceptions regarding the 

impact of note-taking on their ability to answer questions. Among the 100 

respondents, 31.4% strongly disagreed and 43.8% disagreed that note-taking made 

it difficult to answer questions. Additionally, 11.5% expressed neutrality, while 

smaller proportions agreed (5.7%) or strongly agreed (7.6%) with the statement. 

The data indicated that participants generally believed that note-taking did not 

present substantial difficulties when answering questions. Nevertheless, a small 

percentage recognized experiencing some challenges, highlighting the necessity 

for additional research on the factors that impact the connection between note-

taking methods and the ability to answer questions. 
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Figure 4. 14. Hindrance of information analysis from the audio 

The results chart examined participants' views on how note-taking affects 

their capacity to analyse information from auditory sources. Out of the 100 

respondents, 36.2% strongly disagreed and 33.3% disagreed that note-taking 

complicated the analysis of auditory information. Furthermore, 10.5% remain 

impartial, with lower percentages agreeing (10.5%) or strongly agreeing (9.5%) 

with the assertion. The results suggested that participants generally thought that 

taking notes did not significantly interfere their ability to evaluate auditory 

information. A small group acknowledged specific problems, indicating the need 

for more research on the factors influencing the relationship between note-taking 

techniques and information processing in audio-based learning environments. 
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Figure 4. 15. Distraction from paying attention to the information from the 

audio 

The provided results chart investigated participants' perceptions regarding 

the impact of note-taking during listening activities on their ability to pay attention 

to audio information. Among the 100 respondents, 23.8% strongly disagreed and 

37.1% disagreed that note-taking in listening activities distracts them from paying 

attention to audio information. Moreover, 17.2% expressed neutrality, while 

smaller proportions agreed (14.3%) or strongly agreed (7.6%) with the statement. 

Participants in the study believed that taking notes does not greatly affect their 

ability to concentrate on audio information during listening tasks. Yet, a 

significant minority admitted to being somewhat distracted, suggesting 

differences in individual experiences and the necessity for more research on 

successful note-taking methods in auditory learning environments. 
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Figure 4. 16. Confusion of understanding the information from the audio 

The presented results chart investigated participants’ perceptions regarding 

the impact of note-taking during listening activities on their ability to understand 

audio information. Among the 100 respondents, 36.2% strongly disagreed and 

28.6% disagreed that note-taking during listening makes them confused about the 

information from the audio. Additionally, 14.3% expressed neutrality, while 

smaller proportions agreed (14.2%) or strongly agreed (6.7%) with the statement. 

The findings demonstrated that participants generally believed that taking notes 

during listening activities did not cause difficulties in understanding audio content. 

Nevertheless, a small group admitted to being somewhat confused, suggesting 

differences in individual experiences and highlighting the necessity for more 

research on efficient note-taking methods to enhance understanding in auditory 

learning environments. 

4.2.2. Challenges of note-taking techniques via teachers’ perspectives 

When addressing the inquiry regarding the challenges or obstacles of 

employing note-taking techniques to enhance students’ listening comprehension 
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skills, all responses highlighted challenges related to the integration of note-taking 

techniques during listening activities. Each perspective addressed issues that stem 

from the dynamic interaction between listening and note-taking processes. The 

responses acknowledged the impact of note-taking challenges on students’ 

comprehension and engagement with the material. They all suggested that students 

may require guidance and practice to overcome these obstacles effectively. The 

positive perspectives of teachers regarding the difficulties of note-taking 

techniques are vividly demonstrated through the following excerpt: 

“One common challenge students face is the difficulty in striking a balance 

between actively listening to the audio and taking notes simultaneously. Some 

students may become overwhelmed trying to capture every detail, leading to a loss 

of focus on the main ideas and overall comprehension of the material.” (Teacher 

1-Interview) 

“I often find that students struggle with the speed of the audio compared to 

their note-taking abilities. They may feel pressured to keep up with the pace of the 

speech, resulting in rushed or incomplete notes. This can hinder their ability to 

capture key information and fully engage with the listening material.” (Teacher 

2-Interview) 

“Another challenge students encounter is the lack of effective note-taking 

strategies. Many students may not be familiar with different note-taking methods 

or may struggle to find a technique that works best for them. Without proper 

guidance and practice, students may find it challenging to organize their notes in 

a way that supports their understanding of the content.” (Teacher 3-Interview) 

“I’ve noticed that some students struggle with the transition from passive 

listening to active engagement through note-taking. They may perceive note-
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taking as an additional burden rather than a helpful tool for comprehension. 

Encouraging students to see note-taking as a valuable skill and providing 

opportunities for practice and feedback can help overcome this obstacle.” 

(Teacher 4-Interview) 

These answers collectively illuminated several key challenges students 

encounter when implementing note-taking techniques to enhance their listening 

skills. The first response identified the difficulty in balancing active listening with 

note-taking, which can lead to a loss of focus on main ideas. The second response 

suggested the challenge posed by the speed of audio relative to students’ note-

taking abilities, resulting in rushed or incomplete notes. The third response 

highlighted the lack of effective note-taking strategies among students, leading to 

difficulties in organizing information. Lastly, the fourth response addressed the 

transition from passive listening to active engagement through note-taking, 

emphasizing the need to shift students’ perceptions of note-taking as burdensome 

to its role as a valuable comprehension aid. Collectively, these insights 

emphasized the multifaceted nature of the challenge that students face in 

effectively integrating note-taking into their listening practice and the importance 

of providing guidance and support to address these issues. 

While some instructors actively encouraged experimentation with different 

techniques and provided guidance on effective note-taking strategies, others 

admitted to limited emphasis on explicit instruction in note-taking skills. 

Furthermore, teachers highlighted the need for ongoing professional development 

and collaborative efforts to enhance their capacity to support students in 

developing proficient note-taking habits. Overall, the findings showed the 

recognition of note-taking techniques as valuable tools for enhancing listening 
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skills development among students, while also revealing opportunities for further 

integration and refinement of instructional approaches within the English 

Listening Skills 2 course. 

In summary, when examining students' and teachers' perspectives on the 

challenges of employing note-taking techniques to enhance listening 

comprehension skills, both groups identified obstacles linked to the integration of 

note-taking during listening activities. Each viewpoint addressed issues arising 

from the interplay between listening and note-taking processes, acknowledging 

their impact on students' comprehension and engagement. Teachers vividly 

illustrated the difficulties students encounter, highlighting challenges such as the 

struggle to balance active listening with note-taking, difficulties keeping pace with 

the speed of audio, lack of effective note-taking strategies, and the perception of 

note-taking as difficult rather than beneficial. These insights collectively revealed 

the multifaceted nature of the challenges students face in effectively integrating 

note-taking into their listening practice and emphasize the importance of providing 

guidance and support to address these issues. 

4.3. Discussion 

          Research indicated that employing note-taking techniques in the listening 

classroom yields several advantages for both students and teachers. These include 

enhanced retention of information, improved comprehension of audio content, 

increased ability to answer questions, and a comparative advantage over those who 

do not take notes. Students can benefit greatly from this powerful learning method, 

as it allows them to maximize their learning potential. Students in the study 

affirmed that note-taking plays a vital role in listening class. This result is similar 
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to the findings in Movsesyan’s (2015) research which revealed that note-taking 

during listening activities significantly impacted the listening comprehension 

skills of students. The research showed that a majority of students believed that 

taking strategic notes is indeed advantageous for enhancing class performance. 

Note-taking allowed students to exercise higher-order cognitive abilities as it 

necessitates attentiveness to the lecture, active listening to the instructor, decoding 

material, and paraphrasing it (Steimle et al., 2009). Khair, et.al (2013) also claimed 

that note-taking facilitates students to enhance their learning and outperform their 

peers. Findings also showed that note-taking assist students to remember the 

information better and help to focus attention. These findings were strongly 

supported by previous studies (Gur, et. al., 2013; Boch & Piolat, 2005). Results of 

the research also found that note-taking also helped students to answer the 

questions easier and effectively. This finding is consistent with the idea of 

Zohrabhi & Esfandyari’s (2014) study which confirmed that note taking during 

listening is effective on learners’ listening comprehension score so that the 

learners can complete their tasks easily. Similarly, Siegel (2015) also highlighted 

the advantages of note-taking for learners, as it allows them to create a record of 

information that can be used for future tasks and review. Clark et al. (2014) 

supported this idea, since they believed that the act of note-taking actively involves 

the listener in understanding the speaker's content. Note-taking is an important 

tool in learning listening skills which make students to arrange the information 

and construct mental representation of the material (Bui et, al. 2013), therefore, 

students should be encouraged to learn the value of strategic note-taking and find 

the balance between taking useful notes easily and effectively (Stacy & Cain, 

2015). 
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           The study findings also demonstrated the challenges that students 

encounter. Students might find that they are easily distracted during the listening 

process, difficult to answer the question, difficult to analyse the information, 

confused to understand the information. Teachers believed that students found 

difficult to balance between note-taking and listening. The result is consistent with 

Boyle's (2010) argument that students found challenging to balance active 

listening, comprehension, selecting important information and writing at once. 

These difficulties led to the problems impeding students' ability to take effective 

notes during lectures. Results of the study also reported challenges of note-taking 

techniques in listening classrooms such as the speed of audio-recordings, students; 

lost of concentration, etc. These were also reflected the idea of Flowerdew & 

Miller’s (1992) study which showed the difficulties students had during the lecture 

the challenges of note-taking including the rapid pace of lecture delivery, 

unfamiliar language and concepts, and the difficulty in maintaining focus. These 

findings are also in line with current studies (Al-Musalli, 2015; Lewis & Reinders, 

2003) which found note-taking in lectures problematic due to the rapid pace of 

information delivery. Moreover, three primary issues that students commonly 

encounter with note-taking such as student can’t write down enough information, 

students can’t read their own handwriting later, and hardly find time to go over 

their notes until just before the examination (Lewis & Reinders, 2003). Teachers 

also reported the lack of effective note-taking strategies which might negatively 

affect students’ listening outcomes. This led to the suggestion that teachers should 

provide students with knowledge of note-taking techniques and how to use them 

effectively. 
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4.4. Summary 

This chapter presented the key results collected from the outcomes of two main 

data collection tools: the benefits and challenges of note-taking techniques in 

listening classes as perceived by students and teachers as well as the comparison 

between teachers’ and students’ views on these issues based on data from 

questionnaires, interviews. Next chapter will summary the important results of this 

research and suggest pedagogical recommendations for further research. 
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CHAPTER 5: CONCLUSION 

5.1. Recapitulation 

Note-taking is definitely essential for the development of student’s listening 

comprehension and their listening competency. This study was conducted to 

explore how teachers and students perceived note-taking and its effectiveness in 

listening lessons. Data were collected from student survey questionnaire and 

teacher semi-structured interviews. Research findings reported that note-taking 

techniques serve as indispensable tools in promoting the listening capabilities of 

second-year English major students. Through quantitative and qualitative 

analyses, the research highlights the profound impact of note-taking, ranging from 

its role in facilitating active engagement to fostering critical thinking and 

independent learning among students. Specially, both teachers and students 

confirmed the enormous benefits of this learning strategy. Research findings also 

showed the challenges that students had when taking notes in their listening 

lessons. Pedagogical recommendations are elaborated in the next section. 

5.2. Pedagogical recommendations 

Based on the results of study, there have been some recommendations to 

enhance the effectiveness of note-taking in particular and students’ listening skills 

in general. 

Firstly, among four English language skills, listening is a challenging skill 

to learn. Applying note-taking techniques facilitate students in their English 

learning and listening comprehension as well. Therefore, students should be aware 

of its importance and practice this method more often to enhance its effectiveness, 
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thus promoting their listening competency. More importantly, they should follow 

their teachers’ guidance carefully and apply this method in a more relevant way. 

 Secondly, in listening lessons, teachers should suggest effective strategies 

and assist students to choose the appropriate ones. Teachers should demonstrate 

and give explanations of note-taking strategies. Furthermore, teachers should 

provide students with suitable materials and ask students to practice taking notes. 

Importantly, students’ notes should be assessed by teachers to evaluate the 

accuracy of students’ work. Consequently, students can realize the most suitable 

techniques and can apply them effectively in their listening lessons.  

Thirdly, teachers’ guidance is of great importance in language classrooms 

in general and in listening lessons in particular. In order to make students be aware 

of this learning strategy as well as help them to practice it, teachers should 

introduce students the ways to take notes effectively, instruct them how to use 

symbols, abbreviations, keywords, numbers, etc. to assist students to keep up 

better. Teachers should also instruct students how to make a balance between 

listening and taking notes and how to structure their notes. 

Last but not least, it is crucial that teachers should keep up with updated 

technology as it can bring several new techniques for teaching and note-taking. 

Using digital devices is a valuable way to enhance the effectiveness of note-taking 

techniques. More importantly, a training course on note-taking strategies should 

be provided so that teachers can deeply understand these techniques, thus, they 

can instruct students effectively. 
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5.3. Limitations and suggestions for future research 

This subsection presents the limitations of this research and suggestions for 

future research. First, because this study was carried out in a single university 

context, further case studies might be carried out in comparable contexts (e.g., in 

one public and one private educational institution) or in cross-cultural contexts 

(e.g., one Vietnamese university and one international university) to explore the 

various perspectives, opinions and preferences of participants in these universities 

and to make comparisons between them. 

Second, this study focuses on examining EFL teachers’ and English- major 

students’ perspectives of note-taking techniques in listening classes. Further 

research could also investigate other students such as non-English major students’ 

perspectives of this listening strategy.  

Third, since this study emphasized note-taking techniques by longhand, 

another recommendation might be a study on teachers’ and students’ views on 

different digital note-taking tools and how they impact students’ possibility to take 

notes.  

Finally, in this research, data were collected through teacher interviews and 

student survey questionnaire to report teachers’ and students’ opinions and 

attitudes of note-taking techniques. Further research might be a study with data 

collected from observations to show how note-taking techniques are applied in 

actual classes.   
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APPENDICES 

APPENDIX 1. Questionnaire used to collect data 

This questionnaire has been developed to conduct research concerning note-

taking. Anonymously (not writing your name), please kindly read each of its 

items very carefully and mark only one of the ranks honestly. 

 

 

No 

 

Items 

Strongly 

agree 
Agree Neutral Disagree 

Strongly 

disagree 

Section 1 Benefits students get 

toward note-taking in 

listening activity at 

listening class 

     

1 Note-taking is important 

for me to better 

comprehend information 

from the audio in the 

listening activity 

     

2 Note-taking is important 

for me to remember 

information better from 

the audio in a listening 

activity 

     

3 Note-taking is important 

for me to understand the 

information from the 

audio 

     

4 Taking notes improves my 

ability to answer the 
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questions compared to not 

being able to take notes. 

5 I believe taking notes 

strategically and 

effectively helps me study 

better and get better grades 

in my classes 

     

6 I believe that proper note 

taking ensures my success 

in listening courses 

     

7 I believe the more 

strategic notes I take in 

class, the more knowledge 

I gain on the subject 

matter 

     

8 Note-taking helps me to 

gain information from the 

audio better 

     

9 Note-taking helps me to 

remember the information 

from the audio 

     

10 Note-taking helps me to 

analyze the information I 

heard 

     

11 Note-taking helps me to 

answer the question better 
     

Section 2 The difficulties students 

get toward note-taking in 

listening activity at 

listening class 

     

12 Note-taking on a sheet of 

paper interfered with my 

concentration during heard 
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the information from the 

audio    

13 Note-taking makes me 

difficult to answer the 

question 

     

14 Note-taking makes me 

difficult to analyze the 

information from the 

audio 

     

15 Note-taking in listening 

activity distracted me from 

paying attention to the 

information from the 

audio 

     

16 Note-taking during 

listening makes me 

confused to understand the 

information from the 

audio 

     

Accordingly from Karadas, et al. 2009 & Murakami, A. 2014 
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APPENDIX 2. Interviews 

1. Background Information: 

1. What is your highest academic degree?  

2. When did you start your teaching career? 

3. What motivated you to become an English teacher? 

4. What levels of English have you been teaching? 

5. How long have you been working at this university? 

6. Do you have experience in teaching major, or non-major students or 

both? 

2. Interview questions: 

    1. From your perspective, what are the primary advantages of encouraging 

students to use note-taking techniques during listening activities? 

2. How does incorporating note-taking into listening exercises contribute to 

students' comprehension and retention of information? 

3. In your experience, what role does note-taking play in fostering active 

engagement and participation among students during listening tasks? 

4. In what ways do you believe encouraging note-taking helps prepare 

students for academic and real-world listening contexts? 

5. What potential challenges or drawbacks do you see associated with 

students using note-taking techniques during listening activities? 

Other ideas:……………………………………………………………………. 
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3. Transcript 

This is the transcript for interview 1. Teacher 1 had participated in a semi-

structured interview on 5th September 2024. Some details have been changed to 

protect her identity. 

Interview 1:  

A: Thank you for joining us today. Let's start with some background questions. 

What is your highest academic degree? 

B: My highest academic degree is a Master's in English Teaching. 

A: When did you start your teaching career? 

B: I began my teaching career seven years ago, right after completing my 

Bachelor's degree. 

A: What motivated you to become an English teacher? 

B: My passion for literature and language drove me towards teaching. I find 

immense satisfaction in helping students appreciate the beauty and power of the 

English language. 

A: What levels of English have you been teaching? 

B: I have experience teaching English at various levels, including beginner, 

intermediate, and advanced. 

A: How long have you been working at this university? 

B: I have been working at this university for three years now. 

A: Do you have experience in teaching major, or non-major students or both? 
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B: I have experience teaching both major and non-major students. I've taught 

English to students from various disciplines, including those majoring in English 

and those from other fields. 

A: From your perspective, what are the primary advantages of encouraging 

students to use note-taking techniques during listening activities? 

B: Note-taking fosters active engagement and deepens students' understanding of 

the material. It also serves as a valuable reference tool for review and 

reinforcement of learning. 

A: How does incorporating note-taking into listening exercises contribute to 

students' comprehension and retention of information? 

B: Note-taking encourages students to identify important points and organize them 

in a way that makes sense to them. This process reinforces their understanding of 

the content and improves their ability to remember it later. 

A: In your experience, what role does note-taking play in fostering active 

engagement and participation among students during listening tasks? 

B: Note-taking keeps students involved in the learning process by giving them a 

task to focus on. It encourages them to listen attentively and participate actively to 

ensure they capture the relevant information. 

A: In what ways do you believe encouraging note-taking helps prepare students 

for academic and real-world listening contexts? 

B: Note-taking is a valuable skill in both academic and real-world settings. By 

practicing note-taking during listening activities, students develop the ability to 
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extract key information efficiently, which is essential for success in academic 

studies and professional endeavors. 

A: What potential challenges or drawbacks do you see associated with students 

using note-taking techniques during listening activities? 

B: One common challenge students face is the difficulty in striking a balance 

between actively listening to the audio and taking notes simultaneously. Some 

students may become overwhelmed trying to capture every detail, leading to a loss 

of focus on the main ideas and overall comprehension of the material. 

 


